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reported using the catalog and friends as their main source in obtaining college  
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with assisting students with academic planning and progress evaluation, but did not feel  
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The authors surveyed faculty members about their perceptions regarding factors that may  
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The study compared faculty and administrators perceptions toward advising using  
four objectives: advising in promotion and tenure decisions, attitudes of faculty and  
administrators toward advising, faculty advisement preparation and the importance of  
advisors’ roles. The findings indicate both feel advising be considered in promotion and  
tenure, both have similar attitudes towards advising issues; agree faculty are adequately  
prepared to advise; and well-versed with degree/program requirements was most  
important advising role.  
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Based on previous national surveys conducted with faculty and administrators, the  
author discusses various evaluation programs which would enhance individual faculty  
performance and motivation as well as serve as a basis to reward. The author further  
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The authors present and address how faculty advising is not fully integrated and recognized in 
advising evaluations and reward systems at many institutions. To highlight why assessment and 
recognition is essential, the authors provide the following  
framework for faculty professional development: the need for more workshops and trainings, 
consistent performance feedback, and recognition for work well done. These major components 
are necessary in order to increase faculty preparation, personal  
satisfaction and value which leads to successful advising programs for students. 
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This article provides correlational evidence for the argument that faculty advising has a positive effect 

on student success.  While this study cannot draw a direct connection between the increased faculty 

interaction with students and higher retention rates, the survey data does suggest that the students 

were more connected to faculty, which is a known contributor to increased retention.  This study 

provides a real contribution to the literature in support of faculty-advisors and demonstrates a 

successful outreach effort with seemingly limited time and resource expenditure. 
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While this piece focuses on the value of faculty-student interaction in general it does point out that 

faculty-advising relationships can have a great impact on vocational decisions and can lead to important 

and impactful mentoring relationships.  The review identifies several areas in which faculty-student 

interactions have been reported to be impactful including social and academic integration, college 

satisfaction, intellectual and personal development, persistence, and career and educational aspirations. 

Despite correlational data, the review does a good job in summarizing faculty contributions to student 

success and provides good reason for faculty-advising models to continue in some form.   
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A review of information gathered on the College Student Experiences Questionnaire from students 

attending college between 1990 and 1997, this piece summarizes the experience of students interacting 

with faculty.  The study analyzes the types of interactions students have with faculty, the frequency of 

interactions and student demographic data and if student-faculty interaction increases student 

satisfaction.  The researchers found that indeed, student-faculty interaction correlates positively with 

desired student outcomes. 

The primary author is a well-known figure in the higher education community directing the National 

Survey of Student Engagement and the College Student Experiences Questionnaire research program 

and is considered an expert in the field.  The research presented here emphasizes the large impact that 

faculty can have when interacting with students and especially emphasizes the importance and 

effectiveness that substantive academic conversations can have on students’ lives outside the classroom 

and college-life. 
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