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Why Do Assessment of Academic Advising? (Part 1)
Susan Campbell, Chair, NACADA Assessment Institute Advisory Board

This October, the Council for the Advancement of Standards in Higher Education
(CAS) will give final review to updated academic advising standards that require

the assessment of academic advising on our campuses and specifically the devel-
opment of student learning outcomes. This should come as no surprise to those who
have attended one or more of the NACADA Summer, Administrators’, or Assessment
Institutes, where we have discussed the importance of assessment in academic advis-
ing. Not only must we assess academic advising to respond to external notions of
accountability, e.g., accreditation, CAS Standards, etc., but we must assess in order
to gather evidence to make improvements to our programs. More importantly, and
drawing from the work of Peggy Maki (2004), we must engage in assessment to under-
stand how and what students are learning through their involvement in their aca-
demic advising experiences. The evidence we gather for understanding should then
be used to support improvements in the academic advising process and student learn-
ing. Let’s look a bit more closely at assessment in academic advising and explore
three questions: What do we assess in academic advising? What are the steps
involved in the assessment of academic advising? And, finally, is it worth it?
[Editor’s note: The first of these three questions will be addressed in this piece. The
final two will be discussed in Part 2, in the December edition.]

What do we assess in academic advising? Assessment in academic advising is really
about:
• Developing consensus around our collective understandings of academic advis-

ing and expectations of student learning;
• Gathering evidence so we can understand student learning and the delivery of

academic advising; and
• Using evidence to support improvements in the advising process that will con-

tribute to improvements in student learning.

Let’s explore these a bit more. One of the most important reasons for engaging in
assessment in academic advising is to develop consensus—through collective con-
versations—about what academic advising is and what advising is not. In the
absence of dialog to clarify meaning, we each create our own in order to inform
and guide our behavior. When we engage in conversation, assumptions about
meanings are affirmed or discarded, and what emerges is a shared understanding
of academic advising within the context of our college or university. These collec-
tive understandings of academic advising become codified through the develop-
ment of values, vision, mission and goal statements that are essential to the
assessment process. Our conversations provide opportunities to affirm academic
advising as part of a teaching and learning paradigm which, in turn, guide the devel-
opment of student learning outcomes and advisor outcomes.

There are two dimensions to assessment in academic advising. These dimensions
relate to expectations regarding student learning and expectations within the advis-
ing process. At the program level, learning outcomes identify the general param-
eters for learning, that is, what we expect students and academic advisors to know,
be able to do, and value/appreciate as a result of participating in the academic advis-
ing experience. While not directly measurable, programmatic outcomes flow nat-
urally from the values, vision, mission and goals for the academic advising program
and serve to guide the development of more specific learning outcomes for students

continued on page 8
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Think Big . . . 
Think Bold: 
The Importance 
of Our Work
Eric White, President,
NACADA

I find myself at this time more
than halfway through my year
long presidency. You have
already elected a new presi-
dent (Jo Anne Huber from the
University of Texas-Austin) to
take office in October at the

end of our National Conference in Las Vegas, and the editor
of Academic Advising Today tells me that this is my last col-
umn as president. The natural tendency might be to do some
sort of reflection on the past year, but I think I will reserve that
for another forum. Suffice it to say that NACADA continues to
grow in numbers (we have now exceeded 8,200 members), and
we are looking forward to a capacity crowd in Las Vegas.

I would prefer to look forward to what I see are some of the
issues that are affecting higher education and, consequently,
academic advising. They will be presented in no particular order
of importance. In fact, they are all important! Nor can I assume
that I have “covered the waterfront.”

I have been following a discussion on ACADV related to the cur-
rent crop of parents that we as advisors meet and deal with on
a regular basis. For those of you who are not part of ACADV and
enjoy being on e-discussion lists, I invite you to sign up. You can
do that via the NACADA web page (www.nacada.ksu.edu/
Listserve/index.htm). For those of you who have missed the
discussion, it should be available in the ACADV archives.

As the cliché goes, “you must have been living under a rock”
if you can’t figure out what this discussion of parents is all about.
It probably will take a sociologist among us to determine just
what the cause of this phenomenon is and how long it might
last, but right now we advisors, who are often the very first peo-
ple to meet new students and their families as they enter our
institutions, must deal with the realities as we find them. This
is a time for us to understand these parents and the context
in which they are functioning, not to pass judgment, but to help
educate them as much as we are here to educate their chil-
dren. So, in a sense, we have a new clientele.

To perhaps explain some of this, just recently a press release
from Penn State came in from an electronic news wire. The
first paragraph reads: “Over the past two generations, the
marketplace forces in higher education have resulted in the
evolution of college students into consumers, affecting the
nature of learning and favoring affluent students who can
afford academic resources, said a Penn State researcher.”

I’m sure this doesn’t come as much of a surprise to advisors
who have, in most cases, resisted the notion of students as con-
sumers, at least in its most crass forms. As we struggle to keep

the focus of learning and students as learners, we understand
all too well the impact of such consumerist attitudes, not only
on our students, but on their families. The press release ends
with a quote from the researcher, Roger L. Geiger, a distin-
guished professor of higher education at Penn State: “The
competition for students, for good or ill, has bred con-
sumerism—a reversal of attitude from students as clients, for-
tunate to attend a particular university, to students as customers
who must be pleased with a variety of amenities—from upscale
dormitories to mall-like shopping facilities—that have little to
do with actual education.”

How this heightened sense of entitlement and consumerism
plays itself out, I will leave for the futurists to speculate about.
Suffice it to say that we advisors are confronted with these atti-
tudes on a daily basis and must, with all our skills, respond
to them in meaningful and productive ways.

Given the emphasis on consumerism and its first cousin, voca-
tionalism, there is little wonder that the proponents of general
education in the curriculum find themselves once again look-
ing for new ways to infuse this section of the curriculum with
new meaning, new ways to instruct, and new configurations
of content. I fear, though, that all the efforts of the general edu-
cation reforms will be lost without the full support of the aca-
demic advising community, for it is advisors who have to
articulate curriculum to students. In many ways, it is the foun-
dation of our work, and how students come to appreciate all
aspects of the curriculum will depend upon the advising com-
munity’s appreciation for general education, their under-
standing of it within the total curriculum of their institution,
and their willingness to take the time to help students appre-
ciate why general education is important.

And finally, higher education must adjust to, respond to, and
articulate revised definitions for affirmative action. While one
hates to use the metaphor of warfare, it is quite true that there
is a ”battle” over the future of affirmative action. This battle,
recently “fought” in the halls of the Supreme Court, is clearly
not over. A recent piece in the Chronicle of Higher Education
quotes Richard C. Atkinson, the former president of the University
of California system: “Colleges should focus more on helping
students from low-income families and look for applicants who
have made the best use of their opportunities to learn.” It
remains to be seen whether income will replace race, ethnic-
ity and gender as the determinates for affirmative action.
Americans, in general, have avoided issues of class, just as
until recently, we wanted to believe in the melting pot analogy
for American racial and ethnic history. The myth of a classless
America may have to be put aside, just as most have put aside
the melting pot paradigm. No matter what happens, once again
advisors will be at the forefront of this issue, which from my per-
spective has to do with access. American higher education, for
better or worse, has always been seen, along with all education,
as a means for social mobility. I would bet (Yep, I’m ready for
Las Vegas) that virtually all advisors, if not all, believe in the power
of education and that we work as hard as we can to see that
students succeed and if they can’t, we look for other venues for
their success. continued on page 3
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From the Executive Director

A New Year with New Expectations
Roberta “Bobbie” Flaherty, Executive Director

Welcome to a new academic year that promises many
new experiences, challenges, and opportunities for aca-

demic advisors! These same expectations apply to NACADA, as
we work to develop and deliver new methods for helping you
address the academic advising needs of your students to enhance
their success. There are always new initiatives underway at
NACADA!

Our first challenge will be meeting the diverse needs of our record
8,242 members! We will begin by continuing the successful
events offered in the past (Administrators’ Institute, Assessment
Institute, Regional Conferences, State Conferences, Summer
Institutes, and, of course, the soon to occur National Conference),
and then adding to those successes with a National Seminar
addressing Ethical/Legal Issues in Academic Advising in February.
The Graduate Certificate in Academic Advising Program con-
tinues as well.

In addition, the first in a series of Advising Training CDs will be
released soon. This series, entitled “Foundations of Academic
Advising,” will kick off with “What is Academic Advising?”—
which will begin by discussing the history and terminology of
academic advising and describing the general expectations for
academic advising in the areas of content, pedagogy, outcomes,
and assessment. This will be followed with CDs to develop advis-
ing understanding (in areas such as how advising is organized,
how students develop, legal/ethical issues, etc.) and skills (in
areas such as multicultural interaction, interpersonal commu-
nication, how to organize resources, how to incorporate tech-
nology into everyday practice, etc.).

This fall should see the release of a new monograph, “Peer
Advising: Intentional Connections to Support Student Learning,”
and “A Guide to Assessment of Academic Advising,” delivered
on CD to assist in the establishment of an institutional assess-
ment program.

By January, we hope to release a joint publication with Jossey-
Bass, titled “Career Advising: An Academic Advisor’s Guide,”
which will serve as a handbook as the lines of academic and
career advising become more blended. This guide was authored
by Virginia Gordon, and we are proud to offer it to the higher
education community.

At least monthly, you will also find new information or new top-
ics available in the ever changing NACADA Clearinghouse of
Academic Advising Resources on our web site. The NACADA
Consultants Bureau is also expanding to offer ongoing assistance
to institutions beyond “one-shot” consultancies and is enhanc-
ing its team approach to provide broader expertise.

Add these exciting new resources to an “on-time” Journal in your
mailbox twice a year, and you have a comprehensive library and
network of resources at your fingertips.

Just as you have your year laid out in front of you, so does your
association. We look forward to serving you and welcome your
opinions/ideas on what we might do to serve you even more.

Roberta “Bobbie” Flaherty, Executive Director
National Academic Advising Association
(785) 532-5717
NACADA@KSU.EDU

Think Big . . . Think Bold: . . . continued from page 2

This is important work to do, because it represents the very
essence of American societal values. So we must grasp on to
the challenges, sometimes maybe even going it alone, realiz-
ing that the democracy that we know as the United States of
America depends upon the work we do.

Postscript
I would like to thank all those NACADA members who took the
time to read my columns and especially those who sent me per-
sonal responses to them. It was most appreciated. As I come to
the end of my time as NACADA president, I leave knowing that
this is an organization comprised of caring and thoughtful indi-
viduals who have been able to form an (inter)national community
of practice. My hope is that all who are members of NACADA
benefit from this association, and that higher education bene-
fits from the existence of NACADA.

Eric White, President
National Academic Advising Association
(814) 865-7576
ERW2@PSU.EDU

2006 NACADA Awards Program

The 2006 Call for Nominations for the NACADA National
Awards Program will be available in November 2005. Until then,
the criteria and nomination guidelines used for the 2005 awards
can provide you with a general idea of the types of information
and documents requested in the nomination materials for the cur-
rent award categories. Please note that it is possible that some
nomination guidelines and criteria may change for the 2006
Awards Program, depending on discussions held by the Awards
Committee at the National Conference. Therefore, please be sure
to check all guidelines closely once the 2006 Awards Call
becomes available before submitting any nomination materials. 

Next year’s deadline for submitting nominations or applications
for most award categories will be March 6, 2006. Retiree recog-
nition notifications will be due June 5, 2006. Information on the
Awards Program is available at www.nacada.ksu.edu/Awards/
index.htm.

Start now in planning for the advising awards nominations to
be submitted in 2006 from your institution!
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The NACADA Statement of Core Values was first adopted by the Board in 1994. A periodic review of the Statement was requested
in the original document, and in 2003, a Task Force was charged with that assignment. In the following companion pieces, Task
Force members Maura Ivanick (Chair) and Kathie Simon Frank share their thoughts on the history of the Statement, their expe-
riences on the Task Force, and the results of the Task Force’s work.

Task Force. Doris Brightharp-Blount (Mississippi Valley State
University), Lynn Freeman (University of Wisconsin – Oshkosh),
Rob Mossack (Lipscomb University in Tennessee), Donna Drake
(Allen County Community College in Kansas), Beth Davis (for-
merly of St Joseph’s College, West Hartford, CT), and I were
invited to be Maura’s committee.

In September 2003, the Task Force submitted a historical time-
line of past work on the SCV, new findings, recommendations
for further changes, and a revised SCV. At the March 2004
Board meeting, Ruth Darling, NACADA president, requested that
the recommendations of the Task Force be followed. A small sub-
set of the Task Force began addressing the Board’s concerns and
continued work on the revision through June 2004. To get as
much input as possible on the developing SCV, the committee
asked five NACADA members (including two deans, two advi-
sors, and one administrator) at different institutions to review
the SCV from their various perspectives. The committee also
wrote a new survey for publication in the August 2004 NACADA
newsletter, along with a draft of the revision. The survey elicited
several helpful responses, including ideas that we incorporated
into a new version.

Two months later, the Board reviewed the feedback at a pre-
conference meeting, placed the draft on the NACADA business
meeting agenda for member discussion, and finally, voted on
the Statement of Core Values at a post-conference meeting. In
January 2005, the board published the SCV on NACADA’s web-
site and in various professional publications.

So, what’s new? Most obvious, the basic structure has changed
and been expanded. The new SCV has three parts: an intro-
duction (a one page general statement about the SCV), a brief
statement of each of the six Core Values, and, finally, an expo-
sition in which each Core Value appears with a fuller descrip-
tion and examples for application. We offer the brief statement
of the Core Values for quick reference and convenience. Maura
Ivanick suggests in her accompanying article in this publication
how the Core Values might be used. The exposition is helpful
when advisors seek a broader understanding and examples for
using each Value.

We incorporated the concept of diversity throughout the doc-
ument. We found that issues of diversity were interlaced through
many of the values, but diversity affected each in different
ways, thus requiring different ways of handling.

We treated questions of technology similarly. In a given value,
technology serves different functions, and, thus, is used in a vari-
ety of ways. It seemed best to address each aspect of technol-
ogy within its context.

Everywhere, we attempted to view the SCV with the eyes of a
newcomer to the profession. Where we identified confusing or
unclear statements or assumptions, we clarified the language.

continued on page 5

The Core Values: A History and 
User’s Guide
Kathie Simon Frank, Core Values Task Force

Eleven years old and about to enter puberty—that was
NACADA in 1990. There was no question that NACADA,

established in 1979, was filling a critical need for academic advi-
sors. The flourishing membership, increasing attendance at
annual meetings, and strong regional associations acknowledged
the importance of NACADA in academic advisors’ lives.
Academic advising was increasingly being recognized as essen-
tial for improving student life at institutions of higher education,
large and small, urban and rural, teaching- and research-oriented
alike. So, it was no surprise that those in this emerging profes-
sion—comprised of thoughtful and devoted faculty, profes-
sional staff, and others—desired to define and clarify what
values drove their practice and to find ways to communicate
those values broadly within the academy.

At a large gathering of advisors from multi-versities during the
1990 Anaheim annual conference, several raised the question:
do we have a Code of Ethics to guide us? No one knew of one.
Some asked, shouldn’t we have one? From that initial discus-
sion, a small group began to consider ways that the larger
NACADA membership might begin to address the question.

The next year, four individuals from three institutions offered a
session to begin an organization-wide debate. They proposed
the need for a Code of Ethics and suggested several types of con-
duct that might be covered. Approximately forty people attended
that session, supported the notion of moving ahead, and added
their suggestions. Over the next year, the small committee
investigated existing professional Codes of Ethics of related
fields (counseling, teaching, social work, etc.) and began to draft
a Code of Ethics for discussion.

At the 1992 and 1993 annual meetings, the committee sought
additional support, received suggestions and responses to the pro-
posed drafts of an advisors’ Code of Ethics, and wrote a survey
that was published in a NACADA newsletter a few months later.
Ninety three percent of those who responded to the survey sup-
ported the proposed Statement of Core Values that came to sup-
plant a Code of Ethics. In October 1994, the NACADA Board
adopted this Statement of Core Values (SCV) as the organization’s
own. The Core Values were written to guide faculty, profes-
sional academic advisors, and others performing academic
advising functions, without compromising or conflicting with
Codes of Ethics for other roles that those individuals also fulfilled.

Nearly a decade later, in early Spring 2003, the NACADA
Board revisited the Statement of Core Values. They realized that
with pervasive introduction of technology and recent attention
to diversity issues in advising practice on our campuses, the SCV
would benefit from a thorough review. Maura Ivanick (Syracuse
University) accepted the NACADA Board’s invitation to head the



Academic Advising Today Volume 28, No. 3 September 2005 5

With this revised and restructured Statement of Core Values,
advisors can find the guidance they seek from NACADA.
Relationships between academic advisors and their advisees are
dynamic, changing with our culture and our institutions of
higher learning. Thus, the Statement of Core Values is also a
dynamic document. As such, we hope those who use it con-
tinue to review it periodically to keep it relevant for and com-
patible with current advising professionals. It is your guide to
good practice. Adopt it, embrace its principles, and with its guid-
ance, be the best advisor you can be.

Kathie Simon Frank
University of Minnesota, retired
(612) 379-4253
KATHIE@ATLAS.SOCSCI.UMN.EDU

It’s Simple to Use the Statement of 
Core Values
Maura L. Ivanick, Chair, Core Values Task Force

Iwas recently given a 2005 calendar based on Sarah Ban
Breathnach’s book, Simple Abundance. I didn’t know why I

was given this gift, but I suspected there was a message in
there that I had to find for myself. I already kept too many cal-
endars, but I loved what these pages said about simple things
in life. I decided that I was only going to enter those things that
were joyful and reflected my happy life moments this year.
Happily, there have already been many simple entries like
“watched Ice Age (again) with the girls” or “took a long walk
in the sun.”

When I think about the challenges to academic advisors today
and read the NACADA Statement of Core Values, I am reminded
of the ‘simple things’ calendar in this way: the six core values
are simple to believe, uphold, and value. They are easy to artic-
ulate to others and to apply when actively advising. They are
responsibilities to reflect and act on, and in the quiet moments,
they can hopefully inspire us to be bigger than our job requires.
The message is in there; sometimes it takes time to find it and
use it well. So, how do we do this?

If you were to use the Statement of Core Values in a meaning-
ful way, what would that mean to you personally? What would
“using the Statement of Core Values meaningfully” on your
campus entail? How would you advertise them as a measure
of how and why you work the way you do? What would you
say to someone who asked you about the Statement of Core
Values? How would you interpret them for you and your insti-
tution? Who else should know about them? Who else does
know about them?

Here are three challenge questions for you and a general sug-
gestion with each one:

1. How would you use the Core Values Statement in your
everyday work? It’s important to read them, digest them,
and decide how to convey that you actively address them in
your everyday work with students, parents, faculty, col-
leagues and administrators. For instance, no matter how big
or small our work areas, we all have items that show our inter-

ests, passions, and beliefs. Sometimes they are subtle, while
others are prominent displays of our own design. One pos-
sibility is posting the Six Areas of Responsibility logo on
your file cabinet or bulletin board, demonstrating that you
embrace the responsibilities of being an excellent academic
advisor and inviting conversation.

2. How would your colleagues in advising practice use the
Statement of Core Values? Do you know? Is there a mech-
anism for discussion? Can you begin a dialogue? Okay, that
was three extra questions, I know. On a car ride home from
a Northeast Regional NACADA Conference, a discussion of
values and our work and the realization that the practition-
ers did not have a good communication path led to the birth
of an award-winning group of advising practitioners from
across the campus. This group has been instrumental in fos-
tering discussions, sharing and networking, presentation
development, drive-in workshops and more for a group of
advisors who were previously not well connected. Now that
the Statement has been revised, I am sure this discussion item
will be back on our group’s agenda. Ask around—you might
be surprised at what you hear people want and need.

3. In what other ways could the Core Values Statement be
used to reach academic advising goals on your campus? If
there is an articulated goal, say, of increased student aware-
ness of the institution/school/department’s commitment to
academic advising, how could you use the Statement of Core
Values to create potent, creative education on your campus?
Answer the previous questions and then use publications
such as advisor handbooks, student posters, advising mailings,
undergraduate and graduate bulletins/course offerings and
opportunities such as faculty advisor preparation and meet-
and-greet opportunities with students to educate the campus
about academic advising increases the “visibility quotient.”

We’ve all heard the call to create a living document, something
well-intentioned that can guide us in our work. But too often,
these ideas get stuffed in the drawer, forgotten in the rush to
meetings, preparation for appointments (and walk-ins!) or
keeping up with the paperwork. The Statement of Core Values
is too important to hide away, too necessary to ignore. We hope
that when you use the Statement of Core Values, your work as
academic advisors and administrators is enhanced and you are
reminded that simple messages are often hidden in everyday
tasks. You can reference the Statement of Core Values at any
time at www.nacada.ksu.edu/Clearinghouse/AdvisingIssues/
Core-Values.htm. Happy Advising!

Maura L. Ivanick
Syracuse University
(315)443-1045
MLIVANIC@SYR.EDU

Advisors are Responsible
for 

themselves
and their 

professional 
practices

to higher 
education 

to their 
educational
community 

for involving 
others 

to individuals 
they advise 

to their 
institutions 
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A D V I S I N G I S S U E S
Improving Academic Advisor Preparation
Through Cultural Self-Awareness
Cornelius K. Gilbert, University of Wisconsin

One of the most perplexing issues encountered on today’s
college campus is how to adequately serve a diverse stu-

dent body. The requirement to effectively meet the needs of stu-
dents from diverse backgrounds surfaced during the civil rights
movement (or Freedom Struggle and ethnic movements) of the
1960s and 1970s, as predominately white campuses across the
country became increasingly more integrated. Challenges raised
during that time continue to face us today.

Over the past forty years, campus administrators and practitioners
have put forth efforts to meet the needs and concerns of students
of color. Efforts have included diversity or multicultural “train-
ing”—principally for white professionals—to become better
informed about diverse cultures, experiences, and histories
that exist among their changing student populations.

The traditional narrative of multiculturalism in higher education
has focused on providing adequate cross-cultural services at pre-
dominately white institutions of higher learning; today this phe-
nomenon is not limited to predominately white institutions.
Historically Black colleges and universities (HBCUs) are expe-
riencing the same trends of increased “minority enrollment” and
the need to provide effective cross-cultural services. The U.S.
Department of Education reported that white enrollment at
HBCUs over the past twenty-five years has jumped from 21,000
to 35,000, a percentage spike of 65 percent (Blitzer, 2000). At
some schools, such as Bluefield State, Virginia State and Lincoln
University, student bodies have transformed from all Black to
overwhelmingly White.

As America’s ethnic and racial demographics continue to shift,
not only on college campuses but throughout the nation, it is
essential that administrators and practitioners prepare to effec-
tively deliver cross-cultural services. Professionals of all ethnic
and racial backgrounds need to gain multicultural awareness
and multicultural competency.

We begin to establish multicultural competence when we
become self-aware—when we establish a racial consciousness
of our own—thereby becoming able to view ourselves as racial
beings (Carter, 1995; Pope & Mueller, 2000, p. 133). Research
shows that improvements can be made to better relate to stu-
dents—therefore better serve them—if professionals are aware
of their racial identity (Mueller, 1999; Mueller & Pope, 2000,
p. 133). When self-awareness or a racial consciousness is estab-
lished, regardless of racial or ethnic background, a heightened
sensitivity and awareness occurs toward the issues minority
students experience and voice. As a result, we are in a better
position to deliver enhanced cross-cultural services.

Perhaps even more critical is that, as a result of these efforts,
professionals become more receptive to their students’ experi-
ences. Such awareness serves to facilitate a move from mere mul-

ticultural tolerance to appreciation, inclusion, and an increased
understanding of students’ experiences. This is particularly true
in academic advising.

Consider how academic advisors support students as they
explore the reasons they are in school, assess their interests and
talents, and integrate into the campus community. Habley
(1981) noted that academic advising is instrumental in the fight
against student attrition when he said that “academic advising
is the only structured service on the campus in which all stu-
dents have the opportunity for on-going, one-to-one contact with
a concerned representative of the institution.”

Delivery of important services such as academic advising must
be executed in a genuinely caring, understanding, knowl-
edgeable, yet direct and honest method. The amount of cross-
cultural interaction that occurs during advising makes the
preparation of academic advisors critical to institutional success.

The preparation we receive should require a highly collabora-
tive and interactive self-awareness and include a consciousness
component that allows us to gain an awareness of our beliefs
and attitudes as they pertain to multiculturalism. This exploration
provides an opportunity to check biases and stereotypes that can
affect our delivery of adequate cross-cultural service. Becoming
aware of our values and biases is a move toward positive ori-
entation of multiculturalism (Sue, et. al, p. 633).

As we grasp our attitudes and beliefs, the next step in the mul-
ticultural competency process is acquiring knowledge.
Knowledge and understanding of our heritage and worldviews,
as well as knowledge of the multicultural groups we work with
and their sociopolitical influences, serves to improve cross-
cultural services (Sue, et. al, p.633).

Lastly, intervention techniques and strategies must be incorpo-
rated into the preparation for all professionals who work cross-
culturally. Intervention technique education helps develop
multicultural competency as a lifestyle. The preparation should
constantly question/challenge professionals. Examples of ques-
tions that advisors should address include:

• How have you benefited from your racial or ethnic status?
• How are you seeking to broaden your experiences and knowl-

edge of different multicultural groups?
• Have you considered what it may feel like to be ‘the only’ in

a rather large setting?
• Do you know how it feels to be ‘appointed’ the representa-

tive because you are ‘the only’ in a setting?
• How are you going to continue to understand yourself as a

racial or ethnic being in society?
• Are you consistently seeking knowledge about multicultural

affairs?

As education professionals, we become better equipped to
serve when we take a hard look in the mirror and acknowledge
ourselves as cultural beings. The more we are aware of our biases

continued on page 8
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First-Year Pre-Law Students: An 8-Point
Academic Advising Curriculum
Julie Givans, Chair, Pre-Law Advising Interest Group

What do pre-law students need to know? Information for
junior- and senior-level students abounds; hundreds of

books have been written on taking the LSAT, writing personal
statements, and choosing the best school. But what about first-
year students?

Great law school applications don’t start with a high LSAT
score. They come from years of engagement with academics,
the community, and an understanding of what the study and the
profession of law is really about. Get your freshmen started right
by incorporating this eight point “academic advising curricu-
lum” into your work with first-year pre-law students.

1. Stretch academically. Suggest students take classes that
require them to read, write, think, research and analyze.
These are the skills students will need to succeed as law stu-
dents and as attorneys; if students master them as under-
graduates, they are then able to spend their law school years
focused on learning the law. Students need to learn to write
clearly. Freshman composition classes should lay the foun-
dation, but also suggest writing courses in the disciplines and
professors that focus on writing. Encourage students to read
and engage with “dense” material, and to become comfort-
able grappling with difficult ideas. Let your freshmen know
that in college, as in law school, reading the text just once
is rarely enough. It is through reading, re-reading and ana-
lyzing texts that material is mastered.

2. Choose the “right” major. The “right” major for a pre-law stu-
dent is a major that they love to study. Law schools look for
diversity in their entering classes. That diversity includes
diversity of undergraduate major. In addition, choosing a
major the student is passionate about results in better grades
when applying to law school and happier lawyers after grad-
uation. For example, students who love art as well as the law
might find their best fit as an in-house attorney for an art gallery
or museum (Coleman, 1996).

3. Get to know professors. As Richard Light explains in his book
Making the Most of College (2001), students who get to know
their professors outside of the classroom tend to be happiest
and get the most out of their college experience. Pre-law stu-
dents should be especially encouraged to make personal con-
nections with professors. In addition to important intangible
benefits, pre-law students may be motivated by knowing that
such relationships can lead to better letters of recommendation.

4. Get involved in the community. Whether it’s being president
of the boating club, volunteering with the church or partic-
ipating in student government, law schools look for students
who are active in their communities, outside the classroom.
As with choosing a major, students should seek out oppor-
tunities that interest them, not what they think law schools
“want to see,” because law schools, again, look for diversity
of experience when admitting students.

5. Investigate careers. Many students choose a pre-law path
based on mistaken ideas of what it is like to be an attorney.

As an academic advisor, the best question you can ask them
is “Why do you want to be a lawyer?” Get them thinking about
their skills, their values, and their interests. Encourage students
to begin conducting informational interviews, attending
career services events and alumni mixers, and searching out
internships. Have them explore different practice areas (such
as international, family, corporate law), different work envi-
ronments (such as government, big firm, not-for profit), and
what attorneys do all day. As freshmen, students should
research not only careers in law, but also in related fields. Only
by exploring a variety of careers can students determine if they
are truly selecting the one that fits them the best (Schneider
& Belsky, 2005).

6. Avoid debt. Students with heavy debt loads may have difficulty
getting government loans for law school and limit their job
options upon graduation from law school (Schneider & Belsky,
2005). Starting as freshmen, students need to watch expenses,
for example by limiting credit card use and reducing unnec-
essary expenses such as eating out, cell phones and cable TV.

7. Keep out of trouble. When law school graduates apply to take
the bar exam, state bar associations conduct a thorough
background check. Because of this, most law school appli-
cations require students to disclose any brushes they have had
with the law. Some schools require letters certifying that the
student has not been subject to any disciplinary action while
at school. Thus, for pre-law students, infractions such as
underage consumption of alcohol or academic dishonesty (i.e.
plagiarism, cheating on exams) can have a lasting impact on
their academic and career plans! Clean records are best, as
there is nothing to explain.

8. Investigate pre-law resources. Students should begin to
research organizations that offer programs to nurture pre-law
students. The Law School Admission Council offers videos and
other resources to students through their website
(www.lsac.org/). The Council on Legal Education Opportunity
(CLEO) also offers summer programs for undergraduate stu-
dents from underrepresented groups, to assist them with
their path to law school (www.cleoscholars.com/index.cfm).

Incorporating these ideas into your academic advising with
pre-law students from the beginning gives these students the
opportunity to not only start preparing for law school, but also
to make the most of their undergraduate years.

Julie Givans
Arizona State University
(480) 965-6506
JULIE.GIVANS@ASU.EDU
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and academic advisors that are measurable because they are
expressed in behavioral terms. At the student level, learning out-
comes reflect what we expect students to demonstrate they know,
are able to do, and value/appreciate as a result of participating
in the academic advising experience. Confused? Perhaps a
simple example will help. At the programmatic level, a learn-
ing outcome might be that “Students and academic advisors will
understand the nature and importance of academic advising to
the educational experience.”The question becomes “what does
a student need to demonstrate they know, are able to do, or
value/appreciate in relationship to this programmatic outcome?”
At the student level, this outcome takes on behavioral dimen-
sions, such as “Students will be able to describe how academic
advising has contributed to their educational experience.”
Evidence of student learning could perhaps be gathered through
focus groups, surveys, and other evaluation tools, such as those
used in specific courses or on an institution-wide basis.

Learning outcomes for the advising process are anchored in the
academic advisor and reflect what we expect advisors to demon-
strate they know, are able to do, and value/appreciate in the con-
text of the academic advising process. Extending the previous
example, an advisor outcome might be, “Academic advisors will
be able to articulate how academic advising contributes to stu-
dent learning and the overall student experience.” These out-
comes can be (and ought to be) used to inform the design of
professional development experiences; for if we expect advi-
sors to demonstrate a set of knowledge, skills, and values related
to academic advising, as with students, we need to provide advi-
sors with the opportunities to learn what we expect. These out-
comes can also inform the performance evaluation process in
that they delineate knowledge and behaviors associated with
being an effective academic advisor.

Ultimately, assessment is about understanding and improving.
In this regard, the assessment process provides a systematic way
through which information about student learning and pro-
gram effectiveness can be obtained. Done in the collective
and continuous way intended, the assessment process provides
a systemic way to use that information to support improvements
in student learning and the advising process. In the end, assess-
ment is systematic, systemic, and relational; there are steps to
the process; the process is intentional in the gathering of evi-
dence to support improvement in learning and process; and all
of the steps within the process are inextricably intertwined.

Susan Campbell
University of Southern Maine
(207) 780-4547
SCAMP@USM.MAINE.EDU

Reference
Maki, Peggy L. (2004). Assessing for Learning: Building a
Sustainable Commitment Across the Institution. Sterling VA:
Stylus Publishing.

Editor’s note: Stay tuned for more on this topic from Susan
in our December edition! But, in the meantime, begin plan-
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and cultural influences, the better we are able to serve and there-
fore create more sensitive multicultural campuses through bet-
ter programs and better policies (Mueller & Pope, 2001, p. 7).

Cornelius K. Gilbert
University of Wisconsin
(608) 265-5460
CGILBERT@LSSAA.WISC.EDU
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Creating a Campus-based Advising
Organization: The KASADA Experience
Deborah Barber, Kent State University

From a loose affiliation of advising and student affairs pro-
fessionals to a dynamic professional organization—how did

the Kent Academic Support and Advising Association (KASADA)
get there?

In 1989, about 30 professional advisors got together at Kent State
University to talk about forming a university-wide organization
for those of us who work directly with students. We sought to
establish a network that would help facilitate information shar-
ing and provide a mechanism for diminishing the bureaucracy
faced by students. There was also a need to provide professional
development opportunities and establish a visible presence on
campus.

We created a name—KASADA (Kent Academic Support and
Advising Association), wrote a mission statement, found vol-
unteers who were willing to organize meetings every other
month, and began to gather on a regular basis.

This continued for about twelve years, until we reached stagnation.
While much of our meeting time was devoted to sharing indi-
vidual practices and discussing relevant policies, little was done
to facilitate professional growth or help us connect strategically
with the institution. As a result, decisions concerning advising-
related issues were made without input from professional advi-
sors, a situation that gave KASADA members a growing sense
of frustration in a time when the university placed an increased
emphasis on academic advising. It was the ideal time to change
our organizational model, respond to member interests, and part-
ner in a more dynamic way with the institution.

Several advisors held a day-long retreat in conjunction with
some faculty and administrators who were directly involved
with academic advising. We discussed where we wanted to go
and brainstormed ways we could get there. We moved toward
the adoption of a formal organizational structure that included
bylaws, dues, elected officers, and key standing committees:
Professional Development, Campus Affairs, and Communications.
KASADA dues, which are minimal, provide a small treasury
that enables us to offer refreshments at some meetings, hono-
raria, and small gifts to guest speakers. With assistance pro-
vided by a NACADA Region 5 start-up grant, we created a web
site, rewrote the mission statement, and became a NACADA Allied
Member. (See the complete list of NACADA Allied Members at
www.nacada.ksu.edu/Membership/allied_members.htm.)

As we worked through the bylaw process, we realized that it
made sense to create a standing committee to work on assess-
ment, an effort that keeps us aligned with the university’s strate-
gic planning principles. To encourage more faculty participation,
a faculty representative was added to the executive committee;
this individual provided a valuable link to the university’s
Faculty Professional Development Center.

The dynamic nature of KASADA is the result of the tremendous
energy and enthusiasm found in the committee members and
the professionally relevant events sponsored by the organiza-
tion. KASADA sponsors an annual conference that has included:

2003 “Empowering Students to Become Active, Responsible
Learners” (Keynote: Skip Downing)

2004 “Exploring and Embracing Diversity in Higher
Education” (Keynote: Bertice Berry)

2005 “Making the Connection: Learning, Teaching, and
Advising” (Keynote: Charlie Nutt)

Part of the success of the organization is a direct result of the
continuing support provided by the Dean of Undergraduate
Studies. The first dean of the unit, Terry Kuhn, created two
annual university advising awards: one awarded for the out-
standing professional advisor and the other presented to the out-
standing faculty advisor. We are proud to say that many of
these recipients have gone on to win national NACADA awards.
We also enjoy support from the Provost and President of Kent
State University and can brag that our president, Carol
Cartwright, was last year’s winner of the NACADA Pacesetter
Award. The current Dean of Undergraduate Studies, Gary
Padak, serves as the university administration liaison to KASADA.

Another annual event is the Fall Advising Forum, co-sponsored
by Undergraduate Studies. This is an opportunity for members
to share their research and conference presentations. This event
is held after the NACADA National Conference, so members can
share ideas gleaned from the conference.

KASADA meets monthly. In-service topics have included
“Multicultural Counseling Competencies,” “Career Exploration
and Identity Development,” “Exploring Approaches to Ethical
Issues in Advising,” and “Millennial Student Characteristics
and Implications for Advising.” Additional program topics have
included: FERPA, learning communities and freshman interest
groups, athletic eligibility, the Ohio Transfer Module, and
changes in financial aid progress calculations. Meetings typi-

continued on page 11
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It takes but one SPARK to ignite the flame
for an idea. Does your campus have an unusual
or exceptional process or program that could spark an idea on
another campus? If so, tell us about it in 350 words or less. Send
your ‘Sparkler’ to LEIGH@KSU.EDU.

Cross-campus cooperation and efforts to undo the “silo effect”
are hot topics on many campuses today. Derek Bratton, Cashin
Residence Hall Director, reports on efforts that Residence Hall
personnel at the University of Massachusetts at Amherst are mak-
ing to support academic advisors in their efforts to encourage
student success and boost retention. “If one peruses through
higher education journals,” Bratton notes, “the literature strongly
suggests that there is an association between academic/personal
development and establishing meaningful contacts with students.
Facilitating relationships with students (especially first-year)
and having frequent contacts with them is a significant factor
in retention. We seek to bridge the gap between the work
inside the classroom and the skills that a student develops in a
non-classroom setting. The role of residence hall directors
extends beyond the normal working day. We have the ability
to help students develop competence in the areas of human
growth. In the context of advising, residence hall directors have
frequent discussions with students and other departments about
the educational aspirations and the issues that affect classroom
learning.” One program they are particularly proud of is known
as the Northeast/Sylvan Community Development Academic
Excellence Awards, which is “just one way of informing students
that they are not alone in the process of pursuing a degree,” says
Bratton. Student leaders are heavily involved with the process,
which awards a Lamp of Learning Trophy to the hall in each
residential area whose students achieve the highest cumulative
grade point average. In addition to the group awards, individ-
ual students are recognized for outstanding performance in
the following areas: Unsung Hero-Heroine, Outstanding
Community Development Program, Best Community Leader,
and Cluster Office Managers. “With the harsh economic real-
ities of cut backs in academic programs in higher education,”
says Bratton, “I would challenge all to take the time needed to
celebrate the accomplishments of students academically and
in the campus community. Believe me, the students are very
appreciative that someone on campus cares about them as a
person.” To learn more about this program, contact Derek
Bratton at DBRATTON@GW.HOUSING.UMASS.EDU.

Continuing with the subject of AWARDS—while many (if not
most) campuses today reward outstanding academic advising
with some sort of campus award, two of our members report
“something special” about their Awards Program that other
campuses may want to consider emulating.

Selma Reed, Assistant Executive Director of Enrollment Services,
tells us that San Diego State University’s annual Exemplary
Academic Advising Awards recognize the many contributions
made by outstanding advisors. The entire campus community,
including students, faculty and staff, are encouraged to nom-

inate advisors to receive this award. Categories range from
Undergraduate Advisor to Distinguished Service. Award recip-
ients are recognized at a reception held in their honor, where
their nominators, families, senior administrators, and campus
friends applaud them. The “sparkler” for this program is that
each award recipient also receives a year membership to
NACADA. NACADA membership forms are completed and sub-
mitted in one package, and then each recipient receives a let-
ter of recognition from the NACADA Executive Director. Reed
says, “the celebration of exemplary advising, coupled with
the exposure to NACADA, is increasing interest in advising
across our large campus and motivating our hard-working
advisors to go above and beyond to provide exceptional serv-
ice.” To learn more, visit their web site at http://monet.sdsu.edu/
es/advising/advising_award.html.

Vince Magnuson,Vice Chancellor for Academic Administration
at the University of Minnesota Duluth, reports that the UMD
Outstanding Faculty Advisor Awards program is intended to
acknowledge the importance of the faculty/student advising
relationship, demonstrate that UMD values and promotes fac-
ulty advising, promote excellence in academic advising among
the faculty, and showcase outstanding faculty advisors. Each aca-
demic year, this award honors five faculty members (one from
each collegiate unit) who have demonstrated outstanding serv-
ice to the students and the University through advising.
Nominating an advisor is a way for students or colleagues to
say “thank you for your contributions to students and col-
leagues at UMD.” The “sparkler” for this program is that each
award winner receives $500 as a cash bonus, a travel bonus,
or an equipment allocation. In addition, each winner’s depart-
ment receives $500 to spend on its advising program, thereby
recognizing the departments that support faculty advising. The
program just completed its 6th year and has grown into an antic-
ipated annual event.
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cally end with a “hot topic” discussion that is determined from
suggestions submitted at the beginning of the meeting.

KASADA delivers the Faculty Advising Workshop Series, a five-
meeting training program, which extends throughout the aca-
demic year; the Series is underwritten by Undergraduate Studies
with a grant from the Provost. Additionally, the annual campus
update allows each Kent Campus academic unit to present new
policies and curriculum changes to members from all eight
campuses. One regular KASADA membership meeting is held
at a regional campus location each year.

Recently, KASADA completed the online advising handbook,
a major undertaking which has been a two year project. The
handbook provides a ready and current reference for faculty and
professional advisors and is linked from the KASADA web site.

It is important to acknowledge that members’ professional par-
ticipation has grown from the local association. KASADA mem-
bers hold positions with OHAAA, the state organization, with
NACADA Region 5, and at the national level in NACADA.
Typically 20–30 KASADA members attend, and many present,
at the NACADA National Conference.

Can this success story be replicated at other institutions? We think
so. Move slowly and deliberately and be prepared for periods

Vantage Point . . . continued from page 9

ning now to attend the Assessment of Academic Advising
Institute in Clearwater Beach, Florida on February 8-10,
2006. Visit www.nacada.ksu.edu/AssessmentInst/index.htm for
more information.

Why Do Assessment of Academic . . . continued from page 8

Career Services CornerCareer Services Corner
Dear Career Corner: I have been avoiding updating my Curriculum Vitae (CV) because it hasn’t been updated in over five years.
But, now I am considering applying for another position and need to submit a current CV. Do you have any suggestions for
me?—Signed, Guilty of CV Negligence

Dear Guilty: Many people only dust off and update their CVs when they absolutely are forced to do so. However, let me urge
you to learn from this experience and be more attentive to updating your CV on a regular basis in the future for a number of
important reasons. First, your CV is your professional diary of your activities, awards, and education – it is an extremely signif-
icant document, and it is imperative that it be correct and up-to-date. The Chronicle of Higher Education and other newspapers
frequently feature stories about people who lost their jobs due to inaccuracies on their resumes/CVs. Second, the best way to
ensure that you provide accurate information is to add things to your CV as they happen. Third, updating your CV on at least a
quarterly basis is a good opportunity to reflect on what you have accomplished and to figure out how to proactively acquire
new skills, knowledge, and experiences. If you do not have anything new to add to your CV every three months, it should serve
as a reminder to continue your lifelong learning quest.

As far as how to approach your CV, I do have some recommendations. First, as stated above, make sure that your CV contains
only 100% accurate information. Second, the typical sections of the CV include: Education, Professional Experience, Committees,
Honors and Awards, Publications, Professional Affiliations, Presentations, and Teaching Experience. In each of the sections, your
experiences should be listed in reverse chronological order. Please do not use the Microsoft Word resume template—it is more
geared towards a business setting. Do not artificially limit the length of your CV to one page—colleges and universities are used
to seeing faculty CVs that can range from 8–40 pages, so having a CV that is 2-5+ pages long is not a problem as long as you
have enough substantive information to justify that length. Lastly, have someone else carefully and constructively edit your CV.
Double-check that your contact information at the top of the CV is correct and that there are no typos.

Jennifer L. Bloom, Chair, NACADA Member Career Services Committee

of stagnation. Have faith that people will come forward to pick
up the ball. Begin by finding a core group of interested indi-
viduals. Determine your group’s goals and mission; craft a
functional association structure that meets your objectives. Be
inclusive not only of professional advisors, but also faculty and
interested administrators. To the extent possible, partner with
your institution; this sets the stage for an enduring and reward-
ing relationship.

Please visit our website at http://dept.kent.edu/kasada/kasada.asp
for contacts and additional information.

Deborah Barber
Kent State University
(330) 672-0550
DBARBER@KENT.EDU
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On The College Access and Opportunity
Act and Federal Regulation of Transfer
Credit Policies
Troy A. Holaday, Chair, NACADA Advising Transfer Students
Commission

In October of 2003, Rep. Howard “Buck” McKeon (R-CA)
introduced The Affordability in Higher Education Act,

H.R.3311, a proposed amendment to the Higher Education Act
of 1965. H.R.3311 featured language that alarmed many of us
in postsecondary education who routinely deal with transfer of
credit issues. In an attempt at alleviating the rising cost of
higher education, McKeon’s bill proposed a College Affordability
Index, which would supposedly indicate the general affordability
of institutions based on a number of factors, including their rate
of acceptance of transfer credit. The bill required that institu-
tions of higher education refrain from forcing students to “take
the same course twice,” due to what some perceived as elitist
transfer credit evaluation policies. Among the bills provisions
were statements that required institutions to evaluate credit
from all schools recognized by the Secretary of Education, not
just those with regional accreditation, and to report in detail on
the percentage of credits accepted in transfer. Noncompliance
was threatened with loss of regional accreditation and serious
financial ramifications.

The Affordability in Higher Education Act of 2003 prompted
lengthy and highly critical responses from such groups as
American Association of Collegiate Registrars and Admissions
Officers (AACRAO) and the American Council on Education
(ACE). Among the chief complaints were the cumbersome
reporting requirements, the “federalization” of accrediting agen-
cies, and above all else, the unprecedented intrusion into the
decision making processes of institutions of higher education.
Many also questioned the necessity of such legislation when the
mobility of student credit is by all accounts at an all time high.

H.R.3311 has since been revised twice, first as H.R.4283, The
College Access and Opportunity Act of 2004, and more recently
as H.R. 609, The College Access and Opportunity Act of 2005.
Both bills were introduced by Rep. John Boehner (R-OH), chair
of the House Committee on Education and the Workforce
(CEW). Most of the troublesome language of the earlier bills has
fallen by the wayside, but H.R.609 still carries a “non-dis-
crimination” clause that prohibits institutions from rejecting
transfer credits solely on the basis of a sending institution’s
lack of regional accreditation, if that institution’s alternative
accrediting organization is recognized by the Secretary of
Education. In July of this year, H.R.609 was forwarded by the
subcommittee to the full committee for a vote, and all signs point
to the very real possibility of this bill becoming a law.

Members of NACADA who deal with transfer students should
be aware of these developments for a number of reasons. First,
those of you involved in shaping institutional policies regard-
ing the review of transfer credit may be forced to comply with
Rep. McKeon and Rep. Boehner’s concept of fair play. Second,
the legislation is reflective of transfer credit evaluation initiatives
(such as mandated common numbering systems and transfer-
able general studies modules) that have been occurring across
the country at the state level for several years, and it indicates
a measure of more or less informed encroachment by govern-
ment agencies into the process of providing higher education.
If you object to micromanagement of your institution’s academic
policies by state and local government, now is the time to
become involved. Contact your elected representatives and let
them know where you stand.

Troy A. Holaday
Ball State University
(765) 285-3936
THOLADAY@BSU.EDU

Kansas State University and NACADA
Announce August Recipients of the Graduate Certificate in Academic Advising

The following learners were awarded the KSU Graduate Certificate in Academic Advising in August 2005: Heather Adams (Kent
State University), Jodi Bernstein (Excelsior College), Deborah Bitzer (University of Michigan-Ann Arbor), Pamela Bridgeforth
(Alabama A&M University), Stanley Burdette (Tri-County Technical College), Pamela Comstock (Creative Concepts, Inc.),
Darren Francis (University College of the Fraser Valley), Jo Kolkay (North Central College), Danielle Letendre (George Mason
University), Mary Tipton (Bryant & Stratton College-Rochester), and Patricia Walsh (Iowa State University).

Recipients will be recognized in a special ceremony at the NACADA National Conference in Las Vegas in October, with KSU
College of Education Dean Michael Holen present to honor their accomplishment.

FALL 2005 classes are now enrolling!  Offerings for this semester are EDCEP 851 Multicultural Advising and EDCEP 863 Trends
in Career Development.

To learn more about the Program, including application and registration information, go to www.nacada.ksu.edu/
GraduateCertificate/index.htm.
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An Advising 
Administrator’s Duty

Linda Chalmers, Chair, Advising
Administration Commission

Iprofess that the most important
job duty of an advising adminis-

trator is to hire the right people,
because no other function done
improperly or poorly will so quickly
damage the advising operation and

the mission of providing quality advising services to students.
Over the twenty plus years that I have been an administra-
tor/manager, both in higher education and private industry, I have
observed that the art of hiring the right people is constantly cussed
and discussed. One must continually hone hiring skills, espe-
cially in light of the ever-changing workforce landscape.

There remains a constant within the forces of human-resource
changes that I always use when hiring. My mantra is “hire the
attitude and train the skill.” I learned this valuable lesson early
on, when I discovered that a bad attitude will poison an office
staff very quickly. Bad attitudes rarely change to good. A per-
son’s worldview comes early as decision-making patterns are
developed early in life. Just take the person who sees the world
through the “half-empty” filter and try to change them to see it
“half-full”; you soon will discover that no human power can per-
form that magic!

I have always willingly given people “the benefit of the doubt,”
but early on I learned the valuable lesson of listening. I will never
forget the administrative assistant I hired for a front desk-recep-
tionist position. During the job interview, I emphasized that this
position required that the individual be on-time and depend-
able. While I heard, I did not listen to the candidate as she
responded with a saga that included living across town, child-
care issues, and her need to learn a new route to work.
Unfortunately, I did not understand this cue to her future per-
formance. Instead, I looked at the candidates’ qualifications on
paper; she was the “best qualified” of the pool, so I hired her.
Alas, during her first month she was up to 30 minutes late
every day (if only I had listened!). Soon we parted amiably, and
I learned a valuable lesson.

In my twenty-plus supervisory years, I have had many positive
hiring experiences. Much of this success stems from a few solid
hiring principles and techniques:

• Be sure you know what the job entails. Have you served
“time” in the position you are hiring? Have you shadowed each
staff position to experience what these individuals do and how
each must perform to be successful on a daily basis?

• Break down the job into essential functions—what must be
done or the job fails. Identify the performance outcome for
each function and define the needed skill or skill set. For exam-
ple, an advisor position’s essential job functions may be the
following:

1. Communicates well and builds rapport with advisees;
2. Pays attention to details for accuracy;
3. Focuses on the positive, using a strengths-based or devel-

opmental advising approach, etc.;
4. Uses technology well to gain, analyze, and communicate

information (uses PC, Microsoft Office Suite, email, the insti-
tution’s records system, etc.);

5. Is adaptable and flexible with institutional changes, poli-
cies; and

6. Understands and relates well with multigenerational
advisees.

Map this on paper and consider the types of questions you and
your search committee will need to ask interviewees in order
to yield the best information for making a hiring decision.
(Note: It is often wise to develop these questions with the
search committee since HR laws dictate that the same questions
be asked of all interviewees.)

Recently I was surprised to learn that, “...when surveyed, over
90% of people (employers) indicate they hate to interview” (Peak
Search, 2005). If that is true, then how can we expect to hire
good people? It’s all in the preparation. In a recent issue of
Employee Recruitment & Retention, a report states that of the
ten worst hiring practices, #7 is “no plans for interviewing”
(Sennett, 2004). Interview preparation is, indeed, important.

Continue with this article through the Clearinghouse at
www.nacada.ksu.edu/Clearinghouse/AdvisingIssues/
Hiring.htm#inter.

Linda Chalmers
University of Texas at San Antonio
(210) 458-6325
LINDA.CHALMERS@UTSA.EDU

Works Cited
Peak Search. (2005). Interviewing for Employers, Winning the
Best in the 21st Century. Retrieved from the World Wide Web
at www.peaksearch.net/hiringtips.htms.

Sennett, Frank. (2004). Special report: The 10 worst hiring prac-
tices—and how to avoid them. Employee Recruitment &
Retention. Lawrence Ragan Communications, Inc., Chicago, IL,
Sample Issue, pp 6-7
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tion of pertinent resources and research.
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Hitting the Jackpot:
Making Academic Success a Sure Bet!
WEDNESDAY, OCTOBER 5–SATURDAY, OCTOBER 8, 2005

Bally’s Hotel
Las Vegas, Nevada

Hosted by NACADA Pacific Region 9

Join your advising colleagues in warm and sunny Las Vegas!

A great opportunity for both personal and professional growth: 
over 400 formal as well as informal sessions are offered.

You are sure to hit the jackpot by attending what is expected to be the largest NACADA annual Conference! In addition to 30 pre-and post-
Conference workshops, 290 concurrent sessions, 35 Commission and Interest Group meetings, 45 poster presentations, and 10 Region meet-
ings, there will be two plenary sessions. The opening plenary session Wednesday evening, October 5, will feature Joe Martin, founder and
president of “RealWorld University.” Robert Sherfield, professor at The Community College of Southern Nevada, will speak Friday morning,
October 7.

Here is a preview from Robert Sherfield:
Few people could have hated school more than I. From the first grade until the end of my junior year, the only word I could use to describe
how I felt about school was “agony.” Well, there were a few others like “miserable,” “detached,” and “wretched,” but basically, “agony.”
It showed in my attitude, my demeanor, my grades, my SAT score, and my class ranking.
Twenty-eight years later, I love learning, I love reading, and I love exploring new ideas. I have five college degrees, have authored or co-
authored nine books, and have been teaching college for twenty-two years. “So what happened to you?” my colleagues and students ask
from time-to-time. I have two answers: (1) I met a wonderful friend in the twelfth grade who showed me that school and learning could
be fun and rewarding and (2) I learned about engagement. Those two things saved my academic life, and it is my belief that they can help
save the academic life of many of our students today.
“I understand about meeting your friend and him helping you understand more about school,” you might say, “But what do you mean by
engagement?”
I read a quote once that said, “Learning is not so much about the length of time spent in the classroom, but rather about the intensity of
engagement by the student.” For eleven years, I had never been engaged. I had never made the connection between school and my “real
life.” Involvement was never a part of my vocabulary and there were few chances to get involved in the small, rural schools in South Carolina.
My education consisted of “sit there and listen.”
It wasn’t untiI college that a few teachers began to offer activities, exercises, attitudes, and incentives for getting involved and making edu-
cation a part of everyday life. From oral reports to performances to role-playing to cooperative learning to grades tied to classmates, I began
to understand and enjoy learning for the first time.
Recently, I conducted a survey of over 1000 first year students across America. One question asked was, “Why do you think students are
un-motivated?” The top responses included: (1) I don’t feel like anyone really cares if I’m involved or not, (2) I don’t feel like I belong, (3)
No one ever asked me to get involved or showed me how to be involved, (4) I don’t understand the activity or how it fits into my life, and
(5) Why should I be motivated or get involved? What are the payoffs?
Today, you and I have the unique and wonderful opportunity to help students understand the value of becoming engaged in their own
educational experience. Through advisement, mentoring, and encouragement, we can help students grow and mature in an Atmosphere
of Success.
Creating an Atmosphere of Success might have its challenges, but creating a place where students feel wanted, needed, encouraged, chal-
lenged, and appreciated has many rewards – the least of which is retention for our institutions. The rewards for students include persist-
ence, growth, accomplishment, and maybe turning them onto learning for life.
So, what is this Atmosphere of Success? Attend Dr. Sherfield’s session to find out!
Visit www.nacada.ksu.edu/NationalConf/2005/index.htm for more information.

2005 NATIONAL CONFERENCE COMMITTEE
Heather Howard, Rimi Marwah 
University of Nevada-Las Vegas

Co-Chairs
Sherri Theriault
University of Nevada-Las Vegas
Volunteers
Kenny Eng
University of Southern California
Exhibits

Anne Hein
University of Nevada-Las Vegas
Evaluations
Nancy Torno
University of Nevada-Las Vegas
Preconference Workshops

Cindi Guimond
Claremont McKenna College
Poster Sessions
Julie Landaw
University of Nevada-Las Vegas
Hospitality

Visit www.nacada.ksu.edu for more information.
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You’re in the Library?—
Scholars at Work in Las Vegas
“The Library” is the name of a bar within walking distance of
the Kent State University campus. A mother who calls on her
son’s cell phone and asks where he is may smile and think, “My
son, the scholar,” when he says, “The Library.” What she does-
n’t know won’t hurt him.

Imagine yourself at this fall’s NACADA Conference. You could
be there as an advisor, an administrator, a faculty member, a
scholar, a reveler, or as all of these if you take advantage of a
new Conference offering: Cultivating Scholarship in Academic
Advising.

Cultivating Scholarship in Academic Advising is designed for
current doctoral students, practicing professionals who are
thinking about a research study at their institutions, or anyone
interested in refining their research skills.

To take advantage of the Cultivating Scholarship offering, those
in need of a research methodology refresher should plan to attend
the Research Committee Pre-Conference Workshop or a research
methods class prior to the conference. Once you’ve dusted off
your research basics, sign up for the Cultivating Scholarship Pre-
Conference Workshop. It will be conducted as a discussion of
research thinking, current scholarship, and participants’ research
interests. Throughout the Conference, Cultivating Scholarship
Workshop attendees will regroup informally to discuss ses-
sions they have attended and the potential they see in those ses-
sions for scholarly inquiry. 

If you are ready to move your research thinking from thought
to action, if you are ready to experience the conference as a
scholar as well as a practitioner/reveler, then make the most of
the Cultivating Scholarship Workshop.

SPECIAL ANNOUNCEMENT: Terry Kuhn
and Gary Padak have promised to
share the formula for their magic elixir
that is guaranteed to vanquish all
research fears and apprehensions.
Start gathering the ingredients for
the elixir in the Cultivating
Scholarship Pre-Conference

Workshop and end each day “In the Library”
with fellow scholars discussing your research.

MEMBER EXPERTISE DATABASE
NACADA members are encouraged to share their expertise
by registering with the NACADA Expertise Database at
www.nacada.ksu.edu/memberexpertise.htm.

This database is used to identify members’ areas of expert-
ise for media requests, authorships, presenters at NACADA
events, etc.  So, make your expertise known by registering
or updating your information today!

2006 NACADA Leadership 
Nomination Information
The next NACADA Leadership elections will be held in February-
March 2006. For a complete list of NACADA leadership oppor-
tunities available in the 2006 elections, visit the NACADA web
site at www.nacada.ksu.edu/Election/index.htm. (A direct link
to election information is also available on the NACADA home
page.)

Nominations for the various positions can be submitted elec-
tronically using the online form available at the web site above.
A Word version of this document is also available that can be
faxed or mailed to the NACADA Executive Office. In addition,
nomination forms will be available in the NACADA display booth
in the Exhibits area at the National Conference in Las Vegas this
fall, as well as in the back of the Conference program. These
printed forms can be submitted while at the Conference or
faxed/mailed afterwards. The deadline for submitting nomina-
tions to the Executive Office for the 2006 elections is Monday,
October 31, 2005.

If you are interested in becoming more involved in the gover-
nance of the Association, we encourage you to submit a nom-
ination to be considered for a position. If you know someone
whom you believe would be a good candidate, please submit
his or her name via the recommendation form, and the NACADA
Executive Office will follow up to determine if he or she is inter-
ested and meets the eligibility criteria. Position descriptions and
eligibility requirements are provided at the link above on the
NACADA web site. If you would like to inquire about your eli-
gibility or that of a colleague for a particular position prior to
submitting a nomination, please contact the Executive Office.

All candidates accepting their nominations will be required to
complete a personal biography form detailing past NACADA
involvement, specific accomplishments, and other relevant
support of advising, as well as a platform statement. Based on
information submitted, the NACADA Board of Directors and
Executive Office may solicit additional nominees to assure at
least two candidates for each position. The final slate of can-
didates will be available in late fall 2006 and will be posted to
the election web page noted above. The elections will be con-
ducted online in February-March 2006 and newly elected lead-
ers take office in October 2006 after the National Conference
in Indianapolis. 

Watch the monthly Member Highlights e-mails for more infor-
mation about the 2006 elections. If you have questions, con-
tact the NACADA Executive Office at nacada@ksu.edu or call
(785) 532-5717.

Guidelines for Submission
Academic Advising Today is a quarterly publication of the
National Academic Advising Association. Articles are gen-
erally short and informal. Original articles and opinion
pieces directed to practicing advisors and advising admin-
istrators that have not been printed elsewhere are welcome.
They are printed on a space-available basis and should not
exceed 1000 words. Guidelines and deadlines for submis-
sion are located on the web at www.nacada.ksu.edu/
Newsletter/guidelines.htm.
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Commission & Interest Group UPDATES

Advising Administration Commission
Linda C. Chalmers, Chair

Early in the fall we will be sponsoring a survey, written by one
of our members, to gather data about institutions that charge
academic advising fees. The survey will be sent to the
Commission members by email from NACADA’s Executive
Office. Following the data collection, the results will be sum-
marized and submitted in a future edition of Academic
Advising Today. Please be on the lookout for the survey (no
fee to complete it—ha)!

Thinking about how you can help colleagues nation-wide
without leaving your office? Have I got a deal for you! The
Commission Chair for 2006–2008 term is coming up for nom-
inations. I must admit it has been more time than I anticipated,
but it’s been rewarding so far. I feel like I’ve really contributed
to the “greater good” of advising administration and most of
it from my trusty ole’ computer. The Executive Office staff is
so very helpful—many times my guardian angels with dead-
lines and copy text. I encourage you to “give it a whirl”! (For
more information, visit www.nacada.ksu.edu/Election/
index.htm.)

We are looking for a few good—no, cross that out—ALL those
great administrators who have not yet joined the Commission!
We have about 1800 members on our roster. Come to our
Commission meeting at the Las Vegas Conference (on Thursday
at 3:15) and find out about us, meet us, and you will want to
join us! At our meeting, we will honor the Commission mem-
bers who received awards (or nominated their staffs for the
bestowed awards) and toast our Service to Commission award-
winner as well. We will introduce and applaud the Commission-
sponsored presenters. We will give ourselves a mental “checkup”
as to accomplishing our goals, invite “new business,” and
close with having time for networking among us.

Watch out, Las Vegas, Advising Administrators are on a roll!

Cheers,
Linda 

Linda C. Chalmers
University of Texas at San Antonio
(210) 458-6325
LINDA.CHALMERS@UTSA.EDU

Advising Transfer Students Commission
Troy A. Holaday, Chair

2005 has been an exciting year to be involved in working with
transfer students. The Advising Transfer Students Commission
has continued to monitor developments in state and national
legislatures that target accreditation and transfer credit eval-
uation, as well as inform its e-discussion list members of the

many conferences, new research opportunities, and ground-
breaking practices related to transfer that seem to be arising
on a monthly basis. [Editor’s note: See Troy’s piece on The
College Access and Opportunity Act and Federal Regulation
of Transfer Credit Policies in this publication.]

Basking in the glow of a new NACADA monograph devoted
to transfer students and an article in Academic Advising Today,
the Commission has enjoyed increased recognition. A mention
on the CollegeSource website and extended comments from
the Chair in an upcoming issue of Hispanic Outlook are two
examples. Sadly, no nominations for the Service to Commission
award were forwarded this year and no budgeted projects
were proposed, but we can work on that in Las Vegas! The con-
ference proposals sponsored by the Commission at this year’s
National Conference will cover a wide variety of transfer-
related topics, including transfer shock, two-year and four-
year institutional partnerships, research on transfer patterns,
post-orientation transfer experiences, innovative transfer cen-
ters, and more. We certainly hope that the wealth of quality
content and materials shared in these sessions will inform the
practices of those who attend and prove the inaccuracy of the
slogan, “what happens in Vegas, stays in Vegas.” The Commission
is also currently seeking someone to provide leadership in the
fall of 2006, at which time the term of the current Chair ends.
(For more information, visit www.nacada.ksu.edu/Election/
index.htm.)

Troy A. Holaday
Ball State University
(765) 748-1198
THOLADAY@BSU.EDU

Faculty Advisors Commission
Kathy Stockwell, Chair

Do you know, or have you ever known, a faculty advisor who
really loves advising? Or maybe you know of someone who
has been an advocate for faculty advising. We now have a way
for you to honor that person!

The Faculty Advisors Commission has launched “Who’s Who
Among Faculty Advisors”—a new project on the NACADA web
site—and we really need your help for it to succeed. All you
have to do is send us a picture of any faculty advisor or sup-
porter of faculty advising whom you would like to honor,
together with a description of what they have done for faculty
advising. Individuals are posted in two categories—current fac-
ulty advisors and former faculty advisors who have moved on
to other positions.

We welcome all entries for posting, as this is not a competi-
tive award process. Great care will be used to help make all
submissions suitable for posting. You may send us information



Academic Advising Today Volume 28, No. 3 September 2005 17

Commission & Interest Group UPDATES

about yourself, a colleague, or perhaps your own faculty advi-
sor when you went to college. We have even created a spe-
cial section honoring faculty advisors throughout history. So
if you love doing research, send us what you find about
notable advisors from the past. We want to make this list as
diverse as possible.

For more information on our new Web site, and for a sample
format for the postings, just follow this link: www.nacada.ksu.edu/
Commissions/C15/resources.htm.

Kathy Stockwell
Fox Valley Technical College
(920) 735-2428
STOCKWEL@FVTC.EDU

Two-Year College Commission
Dianne Castor, Chair

The Two-Year College Commission has been very active dur-
ing the 2004-2005 term. Commission members have partic-
ipated in many facets of NACADA throughout the year:

• The NACADA Board has worked to make sure that the Two-
Year Colleges are represented in all areas of NACADA.
Several members of the commission have served on the
Annual Conference planning committee and have made
sure that the Commission has been represented in any
changes or proposed changes that have been discussed.

• Members have served on a variety of other committees as
well and provided support for the Commission in those
areas. For instance, Commission members have served on
steering committees of several Regions. Regions that did not
have designated region members still were able to have
input into the functions of the Commission.

• Our 900 e-discussion list members have discussed numer-
ous topics over the past year. While not all of the participants
are current Commission members, their participation demon-
strates their support, and we hope that those who have not
yet done so will soon seek official Commission membership.

• Commission members submitted 22 proposals for the upcom-
ing annual Conference in Las Vegas, and many of those were
chosen for presentation. Unfortunately, only five could be
selected to be Commission-sponsored Conference sessions,
and since the proposals were all very good, the readers for
the selection of the sessions had a difficult time making those
choices! We encourage all members and potential members
of the Two-Year College Commission to attend the annual
Commission meeting (Thursday, 2:00 p.m.), CIGI Fair, and
the sessions. A special invitation is extended to all who
serve in any capacity on two-year colleges to attend the
annual meeting and help us welcome our new Chair, Peggy
Jordan (Oklahoma City Community College), and to help
her plan for the upcoming year.

Dianne T. Castor
Coastal Georgia Community College
(912) 262-3298
DCASTOR@CGCC.EDU

Distance Learning Interest Group
Bobbi Thomas, Chair

Members of the Distance Learning Interest Group who are plan-
ning to attend the National Conference in October are invited
to share their advising orientation program with the larger group!

The approximate amount of time each member will have to
present their program will be 10-15 minutes.

If you are interested in participating in this event, please con-
tact Bobbi Thomas at thomasb@wsu.edu.

Bobbi Thomas
Washington State University
(509) 335-9271
THOMASB@WSU.EDU

Probation, Dismissal & Reinstatement
Issues Interest Group
Karen Reynolds, Chair

By the time you read this, the PDR Interest Group will have
just completed administration of its first Interest Group Survey.
Thanks to all who took time to complete it! The goal of the sur-
vey was to gather information on current PDR practices around
the country. This was a need identified by PDR Interest Group
members at the annual meeting during the 2004 NACADA
National Conference. The survey results are being tallied, and
I am excited about presenting them during the Interest Group
meeting at the 2005 NACADA National Conference in Las Vegas
(10:00 a.m. on Friday) and publishing them to PDR Interest
Group members and the PDR Listserve.

The 2005 Conference is just around the corner. Information about
program topics/tracks has been published and is available to view
online at www.nacada.ksu.edu/NationalConf/2005/tracks/
index.htm. We are fortunate to have 23 presentations designated
in the Probation/Dismissal/Reinstatement Issues track. Additional
PDR related presentations have listings in other tracks, such as
Developmental Advising, First Year Students, and Retention.
They all look very interesting—check them out. My only prob-
lem is not being able to attend them all!

I hope to see many of you soon in Las Vegas!

Karen Reynolds
Michigan State University
(517) 432-5298
REYNO238@MSU.EDU
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Regional REPORT
Northeast Region 1
Susan Campbell, Chair

As Always . . . Region 1 Rocks!

2006 Region 1 Conference planning is underway. Plans have
begun for another successful Regional Conference, this time
in Connecticut at the Hartford Hilton Hotel. The dates are March
29–31, 2006.

The Conference Committee welcomes volunteers to partici-
pate in planning for this event. Interested folks should contact
Conference Co-chairs, Susan Kolls (S.KOLLS@NEU.EDU) or Gail
Stubbs (G.STUBBS@NEU.EDU); both are at Northeastern University.

Interested in submitting a proposal? Please see the Conference
details at our Regional website (www.nacada.ksu.edu/
Regional_Divisions/region1/index.htm).

Drive-Ins. The strategic plan for Region 1 included expand-
ing the number of local, drive-in professional development
opportunities for regional membership. We are pleased to
note the following successful programs this year. Many thanks
and kudos to the coordinators of these workshops:

Eastern New York: “Plugging the Holes in Institutional Services
for Undecided Students,” coordinated by Susan Moyer of
Excelsior College.

Western New York: “Academic Advising and the Career
Connection,” coordinated by Susan Herzberg of Rochester
Institute of Technology.

Maine: “Legal Issues in Academic Advising,” coordinated by
Marcia Mower of the University of Maine at Augusta.

Belated Welcome and Best Wishes. We welcome Rich Robbins,
Director of Engineering Advising at Cornell, to Region 1. Rich
joined Region 1 last year when he moved from West Virginia.
He is very active in NACADA, serving on the Editorial Board
for the Journal and the Advisory Board for the Assessment
Institute. Rich is one of the co-authors of NACADA’s Guide to
Assessment in Academic Advising that will soon be available
to the membership at large.

We also offer our best wishes to one of our best NACADA cit-
izens, Vicki McGillin. Vicki, previously Assistant Provost at
Wheaton College, is now Associate Provost at Texas Woman’s
University. While we will miss her in Region 1, we wish her
well in this new adventure!

Region 1 also offers best wishes to Jean Landes, who left her
position at St. John Fisher University to pursue opportunities
outside of academia. Jean coordinated many successful drive-
ins for academic advisors in Western New York.

Until Las Vegas, where our Regional Meeting (Thursday at 4:30)
promises to be lively, remember—Region 1 Rocks!

Susan Campbell
University of Southern Maine
(207) 780-4547
SCAMP@USM.MAINE.EDU

Mid-Atlantic Region 2
Suzanne Trump, Chair

Happy Fall to all the members of Region 2

As I write this report, I am enjoying the heat and humidity of
summer in Philadelphia, but I know that when you read it, we
will all be in the midst of helping students navigate another
year of college. It amazes me how quickly time passes!

On behalf of the Region Steering Committee, I have lots of excit-
ing news to share with you. Both Eastern and Western
Pennsylvania are hoping to have Drive-In Workshops in the
Fall. (For more details, please contact Chuck Allen at
CALLEN@TEMPLE.EDU or Harriett Gaston at HLG5@PSU.EDU.) The
Regional Conference Committee, under the able direction of
Susan Fread (Lehigh Carbon Community College), is busy
planning for the Regional Conference to be held March 22–24
in Lancaster, PA. We will be sending out a Call for Proposals
much earlier this year, so look for email information in the very
near future.

Last year, we developed an Awards Program for our Region,
and it was so successful that we are expanding the program
for 2006. This year we will solicit nominations for the following
awards:
• Service to Region 2
• Outstanding Advising Award for Faculty Academic Advising
• Outstanding Advising Award for Academic Advising, Primary

Role
• Outstanding Advising Administrator
• Outstanding New Academic Advisor

We will send an email to all members when the nominations
open and hope that you will nominate your worthy colleagues.
Last year we had excellent nominations, and the Committee
members shared with me that making a decision on the win-
ners was one of the hardest things they had to do in their pro-
fessional careers. Let’s make it hard for them again this
year—nominate a colleague in each category!

We started a new tradition last year at the Regional Conference
in Virginia Beach of giving state baskets as door prizes during
our meal. Since some of our states are considerably larger than
others, this year the Steering Committee decided to do three
regional baskets with goodies from all over the Region and one
basket dedicated to the Lancaster Area. Please respond gen-
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erously when your State Representative contacts you regard-
ing donating to the baskets. It is a great way to publicize your
institution.

The Steering Committee will meet again in December, and we
will continue to look for ways to increase membership, pro-
vide local continuing education and networking opportuni-
ties, and develop closer relationships with the Commissions
and Interest Groups. If you have ideas or suggestions, please
forward them to me.

Hope to see you all in Las Vegas. Please be sure to join me
for the Region 2 meeting on Thursday, October 6th from 4:30
to 5:30.

Suzanne Trump
University of the Sciences in Philadelphia
(215) 596-8758
S.TRUMP@USIP.EDU

Mid-South Region 3
Rob Mossack, Chair

Well, as I write, the lazy days of summer have set in, so there
isn’t a tremendous amount of news coming out of Region 3.
Here are a couple of items from Tennessee:
• Plans are underway for a Tennessee State Conference/Drive-

In sometime during the 2005–06 academic year.
• Tennessee Tech recently hosted an “Advisors Roundtable”

on their campus, dealing with pertinent topics such as the
impact of advising on campus retention, scholarship issues,
etc.

By the time you read this, however, it will be time to start think-
ing about our 2006 Regional Conference.

• We have a date: March 19–21
• We have a place: Downtown Sheraton, Nashville, TN
• We’ll have a theme before long . . .
• Now all we’ll need is YOU—be sure to get those proposals

for presentations ready to go!!!

This is the last time I’ll be posting one of these updates. It’s my
pleasure to turn this over to Karen Thurmond (University of
Memphis), our new Chair for Region 3. I’m truly excited to have
Karen taking the leadership role for our Region—she’s a hard
worker, and she’s got a boatload of great ideas to keep us mov-
ing forward. I’ve really enjoyed my time as Region Chair, and
I thank all of you for your support.

Go Region 3!!!!!!

Rob Mossack
David Lipscomb University
(615) 279-6297
ROB.MOSSACK@LIPSCOMB.EDU

Southeast Region 4
Annie Turman, Chair

Hey Region 4!

I am excited to announce the new Region 4 Awards Program.
Begin now thinking of colleagues you would like to nominate
for an award. There will be four categories: Professional
Advisor, Faculty Advisor, New Advisor, and Volunteer Award
(in honor of Joyce Jackson). Call for nominations will go out
in mid-October. Awards will be presented for the first time at
the 2006 Regional Conference in Atlanta, Georgia.

By the way, plans are underway for a great time in ‘HOTLANTA’
on March 5–7, 2006. Just check the region web site at
www.nacada.ksu.edu/Regional_Divisions/region4/index.htm
for more detailed information. GET THOSE PROPOSALS READY!

Finally, please join me in welcoming aboard our new State
Reps—Don Killingsworth (Jacksonville State University) for
Alabama, Michelle Rutherford (Florida State University) for
Florida, and Mary Lee McDaniel (Hinds Community College)
for Mississippi. Thanks for volunteering your services to
NACADA!

Hope to see ya’ll in VEGAS!

Annie H. Turman
Georgia State University
(404) 463-9500
SACAHT@LANGATE.GSU.EDU

Great Lakes Region 5
Becky Ryan, Chair

NACADA Region 5 is currently in the midst of our Grant
Application process. Five grants are available this year: Advisor
Training & Development, Allied Institutional, Allied State/
Province Organization, Regional Recruitment, and the Region
5 Scholars Grant. Recipients will be announced in mid-
September. For more information, visit www.nacada.ksu.edu/
Regional_Divisions/region5/grants.htm

From around the Region:

Ontario representative Tom Fairbairn (Ontario College of Art
& Design) has been making headway in getting the Ontario
advisors organized. The regional conference in Toronto was
a great place to start, and advisors are eager to share, network,
and grow as a professional group!

The Illinois Academic Advisors Association (ILAAA) fall con-
ference will be held on Friday, November 4, 2005 at Moraine
Valley Community College in Palos Hills, IL. Charlie Nutt,
Associate Director of NACADA, will be the keynote speaker.
For more information, visit http://ilaaa.org/.
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Michigan held its first Academic Advising Conference on May
12, 2005 at Michigan State University. This successful venture
brought together 162 attendees from a wide variety of higher
education institutions across the state. Three keynote speak-
ers were featured: Charlie Nutt, June Youatt (Assistant Provost
for Undergraduate Education and Dean of Undergraduate
Studies, Michigan State University), and John Austin (Vice
President, Michigan State Board of Education). As a result, inter-
est and momentum have been generated to form a Michigan
NACADA Allied Organization.

Deb Dotterer (Michigan State University) was elected as the
new Michigan Representative, and the current Michigan
Representative, Dan King (Michigan State University), was
elected as the new Region 5 Chair.

The Wisconsin Academic Advising Association (WACADA)
is gearing up for their annual conference, and Sheboygan is
the place to be on September 23rd! The theme this year is
Life in Balance: Blending Work & Education, and Carol Ann
Baily (Director, Adult Services Center, Middle Tennessee
State University) will be the keynote speaker. Conference and
registration information is available at www.wacada.org/
conferences.htm.

Steve Schneider (Fox Valley Technical College) was elected as
the new Wisconsin Representative and will begin his two
year term in October.

In Ohio, this year’s annual Kent Academic Support and Advising
Association (KASADA) conference, Making the Connection:
Learning, Teaching, and Advising, which featured Charlie
Nutt as keynote speaker, was a tremendous success. KASADA
welcomes their new Chair, Heather Adams, as well as Vice-
Chair, Meg May, and Assessment Committee Chair, Kathy
Zarges. The KASADA group is currently working on two excit-
ing initiatives: (1) identifying alternative majors for students who
are not admitted to selective programs and developing a train-
ing program for advisors who work with these students; and
(2) looking at the advising as teaching paradigm shift in our
profession, including developing a definition of academic
advising in this framework, as well as learning outcomes and
an assessment process for an academic advising curriculum.
[Editor’s note: See Debbie Barber’sVantage Point article in this
publication for more on KASADA.]

Also at Kent State, the Raymond J. Kuhn and Shirley J. Kuhn
Excellence in Undergraduate Advising Awards were presented
to Jessie Carduner (Outstanding Faculty Advisor) and Charity
Snyder (Outstanding Professional Advisor). The previous year’s
recipients, Barbara Miller and Benjamin Newberry, will be
honored with Outstanding Advising Awards at the NACADA
National Conference in Las Vegas.

The Academic Advising Association of Ohio State (ACADAOS)
announces that Paul A. Heimberger and Karyl Shirkey are the
2005 Outstanding Advisor Awards for undergraduate advising.
They were recognized at the annual ACADAOS award lunch-
eon.

The Indiana Academic Advising Network’s (IAAN) 2005
Conference was held at the University of Southern Indiana on
May 13, 2005. Charles Harrington (USI Academic Affairs) wel-
comed the group, and George Steele (Ohio Learning Network)
was the keynote speaker. Steele’s talk on “Where have we been?
Where are we going? Perspectives on Technology and Advising”
gave rise to many scenarios for advisors.

Becky Ryan
University of Wisconsin-Madison
(608) 265-5460
RJRYAN@WISC.EDU

North Central Region 6
Kim Roufs, Chair

Carol Gruber, former Region Chair, has left our Region for
Pennsylvania, and I have agreed to finish Carol’s term of
office. We wish Carol well at her new position as the Assistant
Vice President for Academic Affairs and the Dean of Student
Life at Carlow University in Pittsburgh.

We are happy to announce two winners of NACADA Advising
Awards. Mary Keenan (University of Minnesota Duluth) won
the Outstanding Advising—Primary Role award. Kris Reed
(University of South Dakota, Vermillion) won the Outstanding
New Advisor—Faculty award. These colleagues will be formally
recognized for their contributions to academic advising in Las
Vegas.

Pat Mason Browne, Kathy Keasler, and Jennifer Joslin of the
University of Iowa are co-chairing the Regional Conference
to be held in Iowa City, May 18–20, 2005. Mark these dates
on your calendar now! Keep up with conference developments
through the NACADA Regional web site at
www.nacada.ksu.edu/Regional_Divisions/region6/index.htm.

The Region held a Diversity Workshop in Sioux Falls.
Participants brainstormed initiatives that Region 6 could under-
take to put it at the forefront of NACADA in the area of diver-
sity. These initiatives are:
1. Sponsor a Drive-In Conference on diversity or a specific

diversity issue.
2. Hold Regional Conferences in locations that can highlight

diversity or a diversity issue.
3. Communicate what we do.
4. Include and invite more diverse presenters to Regional

conferences.
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5. Partner with a “diversity” organization.
6. Revive Regional scholarship program.
7. Form a Regional Diversity Committee to continue to focus

attention on the issue.
These items are on the table as we move forward.

Finally, we invite anyone in the Region to provide feedback,
ideas, or concerns as to how your Region can help you. Let
us know about advising initiatives on your campuses. Contact
your state or provincial representative at the Regional website.
Your input is valuable.

Kathleen (Kim) S. Roufs
University of Minnesota Duluth
(218) 726-8761
KROUFS@D.UMN.EDU

South Central Region 7
Patricia Griffin, Chair

Region 7 will be welcoming a new Chair at the end of the
NACADA National Conference in October. Jill Anderson-
Hieb, Associate Director of the Freshman-Sophomore Advising
Center at the University of Kansas, will assume this leadership
role. Jill has been involved with the Region 7 Steering
Committee since 2003. I believe that Jill will do an excellent
job representing Region 7; she is already familiar with many
of the responsibilities.

It has been a wonderful experience serving as the Region 7
Chair, and I appreciate the opportunities that I have been
given to work with remarkable individuals within the NACADA
membership. In 1999, Rich Robbins (formerly Washburn
University) and Dwight Moore (Emporia State University)
opened a door of opportunity for me to join the leadership of
the Kansas Academic Advising Network (KAAN). I had been
in advising administration for three years at the time and was

looking for opportunities to become more involved at the
state level. They believed in me and supported me in the
process. In 2002, I became the NACADA South Central Region
7 Steering Committee-Kansas Representative. This provided an
opportunity for me to become involved in leadership at the
regional and then national level.

NACADA provides many leadership opportunities for those who
are seeking to be involved at a different level. Please consider
what you have to offer your state, regional and national organ-
izations. If you are interested, let someone at NACADA know.
I can speak personally regarding the leadership opportunities
I have had because two NACADA members believed in me
and provided an opportunity. I am sure that I forgot to say
“thanks,” but I appreciated the encouragement and remem-
ber it still today.

HOPE TO SEE YOU ALL IN LAS VEGAS!

Patricia Griffin
Fort Hays State University
(785) 628-5577
PGRIFFIN@FHSU.EDU

Northwest Region 8
Sarah Ann Hones, Chair

Thursday, September 15, 2005 will be the Montana Drive-In
Conference in Bozeman—Advising under the Big Sky. Visit the
website for more information: www.nacada.ksu.edu/Events/
Conferences/State/upcoming.htm. This is a great opportunity
for professional development as our school year begins!

Sarah Ann Hones
Southern Oregon University
(541) 552-8418
HONESS@SOU.EDU

2006 Regional Conferences
1. Northeast March 29–31, 2006 Hartford, CT 
2. Mid-Atlantic March 22–24, 2006 Willow Valley, PA
3. Mid-South March 19–21, 2006 Nashville, TN
4. Southeast March 5–7, 2006 Atlanta, GA 
5. Great Lakes April 20–22, 2006 Cleveland, OH 
6. North Central May 18–20, 2006 Iowa City, IA
7. South Central March 9–11, 2006 Little Rock, AR
8. Northwest March 22–24, 2006 Hawaii
9. Pacific March 22–24, 2006 Hawaii
10. Rocky Mountain Feb 22–24, 2006 Albuquerque, NM
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NACADA will host three
Professional Development opportunities

at the beach in February 2006!

First, a special seminar on Ethical/Legal Issues in Academic
Advising will be held February 2–3. (For more information,
visit www.nacada.ksu.edu/Ethical-Legal/index.htm.)

Next, the 4th Annual Academic Advising Administrators’
Institute will be held February 5–7. (For more information,
visit www.nacada.ksu.edu/AdminInst/index.htm.)

Finally, the 2nd Annual Assessment of Academic Advising
Institute will be held February 8–10. (For more information,
visit www.nacada.ksu.edu/AssessmentInst/index.htm.)

All three of these events will be held at the 
Hilton Resort in Clearwater Beach, Florida.

Watch the web and your mail for more information!
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